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Why?
At Park Hill, we provide our children with high-quality Early Years education. We offer a nurturing and supportive environment where every child feels safe, valued, and part of our “Park Hill Family.”
We are committed to providing our children with a secure and confident start to school life where all children are supported to develop the essential knowledge to prepare them for future success,
while also preparing them for life in the twenty-first century.

We aim to give children a secure and confident start to their school life and foster a lifelong love of learning in line with the aims of the EYFS statutory framework. Our curriculum reflects our
school’s core values of Respect, Empathy, Ambition, Cooperation, and Health. The curriculum is designed to support the development of the whole child, encouraging resilience, independence,
and curiosity. We ensure that every child feels, supported, celebrated and ready to thrive.

We plan our indoor and outdoor environments to be stimulating, inclusive and engaging to support the development of the three ‘Characteristics of effective Learning’ as set out within the EYFS.
Our EYFS curriculum in carefully planned to meet the following aims:
e Ensure that all children have access to high-quality learning opportunities.
Foster a love of learning which inspires curiosity.
Provide experiences of awe and wonder.
Provide parents and carers with the opportunity to support their child’s learning at home as well as engage with in school.
Develop knowledge and understanding of their local community and the wider world and foster their personal development.

How?

At Park Hill, we implement high quality teaching to support learning throughout all areas of the curriculum. We ensure that we provide:

e  Stimulating learning environments which support the developing needs and interests of the children.
High-quality interactions between staff and children.
Well-planned and well-organised continuous provision which allows the children to learn through play, both indoor and outdoors.
A carefully planned balance of adult-led and child-initiated learning opportunities.
Strong parental partnerships which support parents to support their childs’ learning at home.
We offer numerous opportunities for parents to engage in their child’s learning.
Systematic approaches to teaching reading, to ensure that all children learn to read.
High quality phonics teaching which starts when children begin Reception, pre phonological awareness skills are taught in Nursery.
We promote a love of reading and provide opportunities for children and families to develop a love of reading.
Planned weekly forest school learning for all children in EYFS in the outdoor classroom.
We offer many opportunities for real-life experiences and opportunities to build on prior learning.

So

The impact of our inclusive and nurturing pedagogy and practices at Park Hill is reflected by:
e  Children who feel happy and safe and enjoy coming to school.
Adults who support children’s holistic development and prioritise their emotional and physical wellbeing.
Children who are highly engaged and motivated to learn.
Evidence of strong links with parents.
Children who demonstrate the Characteristics of effective learning and are well prepared for their next stage of learning.
All children access a balanced and challenging curriculum, regardless their background, needs or abilities.
Children who make strong progress from their starting points and are offered a broad curriculum which meets each unique child’s needs.
Adults who are well trained and passionate about providing the best education for every child.
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o g Autumn 1 — Under My Autumn 2 — Animal Magic Spring 1 — _Once Upon a Spring 2 — Come Outside Summer 1 - Splish, Summer 2 — On the Move
C = Roof Time Splash, Splosh
g =
o
Habitats Kings, queens and knights . o My town
= Brit . Castles . . Floating / sinking .
" ritish Woodland animals . Planting and growing . . Transport - vehicles past
c 2 Houses and homes The Royal Family — then ; Ocean / river habitats
= e - (fox, hedgehog, owl) Life cycles : and present
t .= Families . and now . Looking after the ocean . .
© O . Nocturnal animals . . Spring weather . Different towns / countries
=0 Pets and animal care R Magic, Witches and . . Plastic waste .
n Jungle / safari animals . Farming over time . . Holidays and days out
. Wizards Melting and freezing o
Farm animals . Transition
Fairy Tales
= Induction Bonfire Night Chinese New Year Shrove Tuesday Eid-al-Fitr Eid-al-Adha
ség Black History Month Remembrance Day Mothers’ Day Fathers’ Day
82 Harvest Diwali Easter Transition to new class
» Christmas
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Fun and Excitement

(stimulating starters, fantastic finales
visits, visitors, engagement with parents/carers)

Family photographs

Create dens for the three
little pigs, using materials
from the story

Getting to know you;
parents and children

Staff pets — match and
meet

Pumpkin carving and
competition

Parents’ workshop —
Love Makes a Family
(book and related
activities)

Mystery egg: who does it
belong to?

Diwali food tasting and
party

Campfire with
marshmallows (Forest
School)

Breakfast with Santa

Parents’ workshop —
Christmas Jamboree

Making magical fizzing
potions (vinegar and
bicarb)

A royal tea party
Dragon dancing

Chinese New Year
Celebrations

Pancake making

Planting vegetables
(carrots, peas and potatoes
— harvest in summer (see
WWEF’s School Garden
Calendar)

Sunflower growing
competition

Bear Hunt sensory walk
Minibeast hunting

Caterpillar to butterfly
hatching

Hatching chicks / ducks

Parents’ workshops —
The Ducks and the
Chicks plus Mothers’ Day
event

Recycling challenge — what
can you make?

Pond dipping
Fish tank and real fish
Fish and seafood tasting

Parents’ workshop — litter
pick

Walk around the local area
Visitors from the local area

Looking at points of interest
on Google Earth

Visit from an ice-cream van
Beach party

Making soup with spring-
planted vegetables

Parents’ workshops —
Fathers’ Day Event plus
EYFS Graduation



https://www.wwf.org.uk/sites/default/files/2016-12/Calendar%20A3%20FINAL.pdf
https://www.wwf.org.uk/sites/default/files/2016-12/Calendar%20A3%20FINAL.pdf
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Key Texts and Talk 4 Writing Outcomes

rhymes)*
Daily fine motor activities™
Daily talk time linked to theme*

*To be continued throughout
the year

T4W toolkit: Settings

Independent application: All
sequence pictures / draw the
innovated story map

T4W toolkit: Characterisation

Independent application:
sequence pictures / draw the
innovated story map

T4W toolkit: Settings

(from pond to ocean)

Independent application:
own story map (drawings and
marks)

T4W toolkit: Openings and
Endings
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o Autumn 1 — Under My Autumn 2 — Animal Magic | Spring 1 — Once Upon a . . Summer 1 — Splish
fet - U =
s 9 Roof Time Spring 2 — Come Outside Splash, Splosh Summer 2 — On the Move
[
>
o
Spring 2 (3)
Autumn 1 (5) Shared Reading: Meg and Spring 2 (3 Summer 1 (5) Summer 2 (5)
Mog by Helen Nicoll . , .
(3) : — . .
. . Autumn 2 (3 Shared Reading: We re Going Shared Reading: Come On, Shared Reading: The Train
Baseline and settle in e on a Bear Hunt by Michael ) . . .
— . T4W text: imitation — Meg and Daisy by Jane Simmons Ride by June Crebbin
Shared Reading: Owl Babies Mog (5 part story) Rosen
Scissor skills and mark making by Martin Waddell i , . T4W text: imitation — Come Model Text and Imitation:
assessment T4W text: We're Going on a On, Daisy (5 part story) The Train Ride (5 part story)
T4W text: imitation — Owl Outcome: innovation — Bear Hunt (5 part story) ’ y P ry P ry
S Daily story time fsee linked Babies (5 part story) change what she puts into her L ) Outcome: innovation — Outcome: innovation —
= texts) . Outcome: innovation — .
- . . cauldron and what the witches , . change the character (duck to change the vehicle and events
2 Outcome: oral storytelling of turn into change what you're hunting for ocean animal) and settin (change what you see on the
L Daily nursery rhymes (see key original (no innovation) (chick / farm animal). 9 9 Y

journey)

Independent application:
own story map (drawings and
marks)

T4W toolkit: Openings and
Endings
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Overarching
Theme

Autumn 1 — Under My

Autumn 2 — Animal Magic

Spring 1 — Once Upon a

Spring 2 — Come Outside

Summer 1 — Splish,

Summer 2 — On the Move

Roof Time Splash, Splosh
Spring 1 (3)
Shared Reading: The Paper Spring 2 (3) Summer 2 (2)
Bag Princess by Robert A
Autumn 1 (2) Autumn2 - (3 Munsch Shared Readln_g. The Vgry Transition
Hungry Caterpillar by Eric

Shared reading: The Three
Little Pigs by Mara Alperin

T4W text: imitation — Mr
Wiggle and Mr Waggle

Outcome: oral storytelling of
original (no innovation)

T4W toolkit: Description

Shared Reading: Polar Bear,
Polar Bear, What Do You
Hear? by Bill Martin Jr.

T4W text: imitation — PB, PB,
WDYH? (5 part story)

Outcome: oral storytelling of
original (no innovation)

T4W toolkit: Characterisation

T4W text: imitation — The
Paperbag Princess (5 part
story)

Outcome: oral storytelling of
innovation —
change the dragon (wizard /
ogre etc.)

Independent application:
draw your character (wizard /
ogre etc.)

T4W toolkit: Characterisation

Carle
T4W text: TVHC (5 part story)
Outcome: innovation —
change the animal and change
what he eats (5 part story)
Independent application:
sequence pictures / draw the
innovated story map

T4W toolkit: Description

Scissor skills and mark making
assessment

Daily story time (see linked
texts)

Daily nursery rhymes (see key
rhymes)

Daily fine motor activities

Daily talk time linked to theme




In Every House, on Every
Street by Jess Hitchman

Building a Home by Polly
Faber

Animal Atlas by Ingela P
Arrhenius

Creature Features by Natasha
Durley

There was an Old Dragon Who
Swallowed a Knight by Penny
Parker Klostermann

The Knight Who Wouldn’t Fight

Six Little Chicks by Jez
Alborough

Billy’s Bucket by Kes Gray
Clean Up by Nathan Bryon

The Flying Bath by Julia

Inkpen

Welcome to our World by
Moira Butterfield

Naughty Bus by Jan and Jerry
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S5 Autumn 1 — Under My Autumn 2 — Animal Magic Spring 1 _Once Upon a Spring 2 — Come Outside Summer 1 — Splish, Summer 2 — On the Move
G c Roof Time Splash, Splosh
o
>
o
Lulu’s First Day by Anna Non-fiction books: nocturnal Busy Chinese New Year by Non-fiction books about farm Non-fiction books about ocean Non-fiction books about
McQuinn animals llaria Falorsi animals animals vehicles
Goldilocks and the Three Mr Men Little Miss: Happy Meg and Mog series by Helen What You See on the Farm by See Under the Sea by Katie Don’t Let the Pigeon Drive the
Bears Diwali by Adam Hargreaves Nicoll Sebastien Braun Davies Bus by Mo Willems
Alternative versions of The Other non-fiction books: The Princess and the Wizard Mr Wolf's Pancakes by Jan Peep Inside the Seashore by You Can't Take An Elephant
o Three Little Pigs and woodland, safari, farm animals Julia Donaldson Fearnley Anna Milbourne On the Bus by Patricia
2 Goldilocks and the Three Cleveland-Peck
b Bears Panda Bear, Panda Bear, Ten Little Princesses by Mike The Enormous Potato by The Night Pirates by Peter
g What Do You See? by Bill Brownlow Aubrey Davis Harris Magic Train Ride by Sally
€ Non-fiction books: homes, Martin Jr. Crabtree
] pets, families The Princess and the Pea by The Three Billy Goats Gruff by Kipper's Rainy Day by Mick
@ = Brown Bear, Brown Beair, Rachel Isadora Mara Alperin Inkpen Duck in the Truck by Jez
% g Love Makes a Family by What Do You See? by Bill Alborough
() = Sophie Beer Martin Jr. If 1 Had a Dragon by Gabby The Three Billy Goats Gruff by The Pig in the Pond by Martin
~ 3 Dawnay Henriette Barkow Waddell Mr Gumpy’s Motor Car by
8 s What Makes a Family? by Polar Bear, Polar Bear, What John Burningham
éé = Hannah Bruner Do You Hear? by Bill Martin Jr. See Inside Castles by Katie We’re Going on a Bear Hunt Down by the Cool of the Pool
5 > Daynes by Michael Rosen by Tony Mitton The Blue Balloon by Mick
B
o
°
£
=
o
n

Step Inside Homes Through
History by Goldie Hawk

A Place Called Home: Look
Inside Houses Around the
World by Kate Baker

Home by Carson Ellis

Rosie’s Walk by Pat Hutchins

Rumble in the Jungle by Giles
Andreae

by Helen Docherty

Donaldson

The Little Raindrop by Joanna
Gray

One Little Tadpole by Molly
Littleboys

Oke
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Overarching
Theme

Autumn 1 — Under My
Roof

Autumn 2 — Animal Magic

Spring 1 — Once Upon a
Time

Spring 2 — Come Outside

Summer 1 — Splish,
Splash, Splosh

Summer 2 — On the Move

Nursery Rhymes

Key rhymes

Makaton or linked song

Pat-A-Cake
Polly Put the Kettle On
Wind the Bobbin Up

Twinkle Twinkle Little Star
My Little House

One Finger, One Thumb
Heads, Shoulders, Knees and
Toes
If You’re Happy and You Know
It
Brush Brush Brush Your Teeth

Baa Baa Black Sheep
Sleeping Bunnies
This Little Piggy Went to
Market
Five Little Monkeys
Elephants Have Wrinkles

The Grand Old Duke of York

Chinese Dragon Dance song

There Was a Princess Long
ago

Hickory Dickory Dock

There’s a Worm at the Bottom
of the Garden
Cauliflowers Fluffy

Dingle Dangle Scarecrow
Hey Diddle Diddle
Old McDonald

Have you Ever had a Penguin
Come to Tea?
12345 Once | Caught a Fish
Alive

It's Raining It's Pouring
Five Little Ducks

Row, row, row your boat
A sailor went to sea sea sea

The Wheels on the Bus
Jack and Jill

Key
Vocab

family, bungalow, flat,
apartment, semi-detached,
detached, siblings, brother,

sister, twin, pets, vet

autumn, seasons, habitat,
nocturnal, hibernate, British
wildlife, day and night, Winter,
spring, summer,

magic, witch, potions, wizard,
castle, ogre, troll, knight, royal,
dragon, Chinese New Year

grow, growth, seasons,
compost, watering, enormous,
gigantic, cocoon, seeds, bulbs,
roots, leaves, stem

ocean, river, stream, lake,
pond, pirate, melt, freeze,
frozen, melted, change,
habitat, iceberg

vehicle, transport, village,
town, city, country, travel,
world, planet, environment
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Communication and Language

IThe development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development.
[The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing and echoing back what]
they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with|
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, storytelling and role play, where children share their ideas with support and
modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.

Listening, Attention
and Understanding

Nursery Reception

Children begin to listen
attentively to short stories and
instructions, developing initial
listening skills.

Children sustain attention in
group activities for short
periods, learning to
concentrate on tasks.
Children begin to understand
and respond to simple
questions about familiar stories
and experiences.

Children listen attentively to
short stories and instructions

ith increased focus and
engagement, demonstrating a
greater ability to process and
comprehend information.
Children sustain attention in
group activities for short
periods, but with a greater
ability to engage with the
activity, showing improved
concentration and participation.
Children begin to understand
and respond to simple
questions about familiar stories
and experiences with more
confidence and detail,
reflecting deeper
comprehension and articulation
of thoughts.

Children show interest in what
others are saying by making
eye contact and nodding,
indicating basic social listening
skills.

Children engage in play and
activities while minimising
distractions from peers or the
lenvironment, starting to learn
self-regulation.

Children understand basic
concepts such as "big/small,”
"fast/slow," and "in/out," which
are foundational for cognitive
development.

Children listen attentively to
longer stories and begin to
discuss key events,
[demonstrating a deeper
understanding of the content
and the ability to engage in
meaningful discussions.
Children sustain attention in
group activities for longer
periods (approximately 10
minutes), showing improved
[focus and the ability to remain
lengaged in learning
lexperiences.

Children understand and use
new vocabulary introduced in
stories or activities,
demonstrating greater
comprehension and the ability
to apply language skills in
various contexts.

Children follow simple one-step
instructions, developing basic
listening comprehension.
Children participate in activities
ith minimal distractions,
starting to demonstrate the
ability to focus on tasks.
Children respond to questions
about stories with simple
answers, indicating basic
comprehension.

Children follow more complex
instructions, indicating
improved comprehension and
the ability to process multi-step
directions.

Children sustain attention in
lgroup activities for
lapproximately 15 minutes,
reflecting significant progress
in attention span and the ability
to engage in longer learning
sessions.

Children respond to questions
labout stories with more detail,
showing enhanced
understanding and critical
thinking skills.

Children engage in
conversations with peers,
sharing ideas and beginning to
participate in dialogue.
Children sustain attention in
group activities for shorter
periods, reflecting early
developmental stages.
Children recognise and follow
simple routines, learning about
structure and predictability in
their environment.

. Children listen attentively to
longer narratives and begin to

summarize key points,
[demonstrating advanced
listening skills and the ability to
synthesise information.
Children sustain attention in
group activities for up to 20
minutes, indicating improved
focus, engagement, and
readiness for more complex
learning tasks.

Children recognize and follow
more complex classroom
routines and expectations
independently, indicating
maturity and the ability to
navigate their learning
lenvironment effectively.

Children listen and respond to
stories, showing basic
engagement with the material.
Children participate in activities
ith some attention but may
still be easily distracted.
Children use basic vocabulary
in context, laying the
foundation for language skills.

Children listen attentively to
complex stories and engage in
discussions about themes and
morals, demonstrating deeper
comprehension and analytical
Iskills
Children sustain attention in
lgroup activities for extended
periods (up to 25 minutes) and
participate in collaborative
projects effectively,
Ishowcasing their ability to work
with others.
Children discuss characters'
motivations and feelings,
providing thoughtful insights
and using advanced
ocabulary, which enhances
their communication skills.

Children listen to a variety of
stories, beginning to develop
preferences.

Children sustain attention for
shorter periods, reflecting early
[developmental stages.
Children follow basic
instructions, developing early
lcomprehension skills.

Children listen and respond
thoughtfully to a variety of
literature, showing
understanding of different
genres and initiating
conversations, indicating
confidence in their language
abilities.

Children sustain attention in
both group and independent
activities for extended periods
(over 30 minutes), reflecting
lexceptional focus and
lengagement in their learning.
Children analyse stories,
identifying themes and making
connections to personal
lexperiences, showcasing
critical thinking and application
of understanding.

Speaking

Children begin to use simple
ords and phrases to express

their needs and ideas. They

Children engage in simple,
short conversations, often

ITalk in short sentences that
lothers can understand.

Children begin to use pronouns
(e.g., I, you, he, she) correctly

in simple sentences, though

Children can communicate
preferences and opinions using

Children may initiate simple
conversations with familiar

8
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Nursery Reception

may rely on gestures and facial
expressions to communicate.
Children start to engage in
turn-taking during
conversations but may struggle
to wait for their turn or to stay
on topic.
Children use a limited
lvocabulary, often repeating
ords or phrases they hear
from adults or peers.

Children express their needs
and ideas more clearly and
confidently using simple
sentences. They begin to use
descriptive language to
elaborate on their thoughts.
Children demonstrate improved
turn-taking skills, waiting for
their turn to speak and actively
listening to peers, maintaining
the topic of conversation.
Children show an expanded
lvocabulary, using a variety of
ords to express themselves,

including some new vocabulary
introduced in classroom
activities.

responding to questions with
single words or short phrases
Children begin to use basic
descriptive language (e.g.,
colours, simple adjectives) but
may still struggle to provide
details.

Children may frequently repeat
phrases they hear, showing
early language development
but limited ability to create
original sentences.

Children engage in longer
conversations, responding to
questions with complete
sentences and elaborating on
their thoughts.

Children use more descriptive
language, incorporating
adjectives and adverbs to
lenhance their speech and
provide clearer imagery.
Children begin to create
original sentences and
questions, demonstrating
greater confidence and
language skills.

Children respond to simple
lquestions with brief answers,
loften needing prompts to
lelaborate.

Children may attempt to
recount familiar stories but
usually rely on cues and
repetition rather than detailed
harratives.

Children begin to express
feelings verbally but may rely
lon simple phrases or gestures
to convey emotions.

Children respond to questions
with more detail and clarity,
providing information that
[demonstrates understanding.

they may not consistently apply
lgrammar rules.
Children participate in group
discussions but may struggle to|
contribute without prompting.
Children can follow simple
erbal directions but may need
repetition or clarification.

Children use pronouns
correctly and form more
complex sentences,
[demonstrating an

understanding of grammar and
entence structure.

Children actively contribute to
roup discussions, offering
pinions and ideas while

Children demonstrate improved|encouraging participation from
storytelling abilities, recounting |peers.

familiar stories with a
beginning, middle, and end,
land adding personal flair to
their narratives.

Children articulate their
feelings more effectively, using
lappropriate vocabulary to
lexpress emotions and

thoughts.

Children effectively follow

multi-step verbal directions,
emonstrating improved

listening and comprehension
kills.

simple sentences but may still
need support to elaborate.
Children engage in imaginative
role-play scenarios, using
language to negotiate roles
and actions, although their
ocabulary may still be limited.
Children can describe events
that happened during the day
but may struggle with
sequence and detail.

Children confidently
communicate preferences and
lopinions, providing reasons for
their choices and engaging in
discussions.

Children engage in complex
role-play scenarios, using
lvaried vocabulary and
[anguage to negotiate and
collaborate with peers.
Children effectively recount
events with clear sequences,
providing detailed descriptions
and using appropriate
lvocabulary.

ladults and peers but still need
support to maintain dialogue.
Children describe experiences,
but their narratives may lack
detail and organisation.
Children use language in
familiar contexts, relying on
routine phrases and
lexpressions.

Children confidently initiate
conversations with peers and
ladults, using engaging
language and maintaining
dialogue.

Children provide detailed
descriptions of experiences,
using clear narrative structures
land appropriate vocabulary.
Children use language
effectively in a variety of
contexts, demonstrating
flexibility and creativity in their
speech.
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Self-Regulation,
Managing Self and
Building
Relationships

Nursery Reception

Children begin to express their
needs, feelings, and
preferences verbally or through
gestures, often relying on
simple words or cries.

Children may display signs of
separation anxiety when
transitioning from home to
nursery, needing support from
adults to feel secure.

Children engage in parallel
play, where they play alongside
peers but may not yet interact
directly or share toys.

\Wash hands after using the
toilet.

Children express their needs,
feelings, and preferences more
clearly and confidently, using
complete sentences to
communicate.

Children show reduced
separation anxiety, feeling
more secure in the school
lenvironment and forming
attachments to teachers and
peers.

Children engage in cooperative
play, beginning to interact
directly with peers, sharing
toys, and participating in group

Nursery Curriculum Map

Children begin to recognise
and label basic emotions (e.g.,
happy, sad, angry) but may
struggle to articulate their
feelings.

Children start to learn the
concept of turn-taking but may
need reminders to share and
wait for their turn in play.
Children follow basic routines
with support from adults,

but needing prompts for
transitions.

Children can recognise and
label a wider range of
lemotions, including more
complex feelings (e.g.,
frustration, excitement), and
can articulate their feelings
more effectively.

turn-taking skills,

peers during activities.

Children follow established
routines independently,
showing confidence in
transitions and knowing what to|
lexpect throughout the day.

activities.

Children begin to form
relationships with peers, but

familiar faces.

Children express their needs
erbally but may rely on

lgestures or physical cues for

basic requests.

Children may have difficulty

managing emotions,

ometimes resulting in

understanding daily schedules ftantrums or outbursts when

rustrated or upset.

Children form stronger

relationships with peers,
ngaging in friendships and

beginning to understand the

play, sharing toys and taking
upport to resolve conflicts.

independence in self-care
asks, such as dressing or
ashing hands, but may still
need assistance.

hildren listen to others during
roup activities but may
truggle to wait for their turn to
peak.

hildren actively engage in
ooperative play, resolving
onflicts independently and
ollaborating with peers on

ynamics of social interactions.|shared tasks.

Children express their needs
learly and assertively, using
ppropriate language to

Children demonstrate improvedicommunicate with peers and

dults.

understanding the importance [Children demonstrate improved
of sharing and cooperating withlemotional regulation, using

trategies to manage feelings
nd conflicts, and showing

resilience in challenging
ituations.

hildren demonstrate
increased independence in
elf-care tasks and daily
routines, taking pride in their
ability to manage personal
responsibilities.

Children listen attentively to
others during group activities,
showing respect for different
viewpoints and contributing
thoughtfully to discussions.

hildren engage in cooperative|Children may express

preferences but often require

interactions are often limited to [turns, but may still require adultfprompting to articulate their

houghts clearly

hildren begin to show signs of|Children may struggle with

conflict resolution, sometimes
relying on adults to mediate
isputes.
Children display varying levels
f self-confidence, often
needing encouragement to
participate in activities or share
ith the group.

Children confidently express
heir opinions and preferences

0 support their views.
Children demonstrate effective
conflict resolution skills, using
negotiation and problem-
olving strategies to resolve
isputes with peers.

Children exhibit high self-
confidence, actively
participating in activities,
haring ideas, and taking on
leadership roles within group
ettings.

in discussions, using reasoningleffectively interpreting the

Children begin to understand
basic social cues, such as
acial expressions and body
language, but may still
misinterpret them.

Children participate in group
ctivities with some support but
may still require reminders to
oCus.
Children may need support
hen transitioning to new
ituations or environments,
howing some hesitation.

IChildren demonstrate a strong
understanding of social cues,

lemotions and reactions of
peers.

Children actively participate in
lgroup activities, often taking
the initiative to lead
discussions and encourage
involvement from others.
Children show confidence
when transitioning to new
situations or environments,
ldemonstrating adaptability and
resilience.

10
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Physical Development

Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory]|
explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities|
[for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy
bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world
activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.

Fine Motor Skills

Nursery Reception

Children begin to develop
basic manipulation skills,
using their hands to explore
and interact with toys and
objects. They may grasp and
hold objects but with limited
control.

Children may experiment
with simple tools, such as
crayons or blocks, but their
grip may not yet be secure or
controlled.

Children may start to use
utensils for self-feeding but
may still require assistance
and practice to develop
accuracy.

Children demonstrate
improved manipulation skills,
using their hands to explore a

ariety of materials with
greater control and precision.
Children use tools such as
crayons, pencils, and
scissors with more control,
beginning to show the ability
to create more detailed
artwork.

Children begin to develop a
pincer grip, using their thumb
and index finger to pick up
small objects, but may still
struggle with precision.
Children engage in simple
craft activities, such as gluing
or tearing paper, but may
need adult guidance and
support.

Children are starting to
develop hand-eye
coordination, but their
movements may still be
unsteady and require
improvement.

Children demonstrate a
strong pincer grip, allowing
them to pick up and
manipulate small objects with
greater ease and accuracy.
Children independently
lengage in craft activities,
showing creativity and control
as they cut, glue, and
assemble materials.

Children exhibit improved
hand-eye coordination,

allowing them to perform

Children engage in activities
that build hand strength, such
as squeezing playdough or
manipulating soft materials,
but may tire easily.

Children may experiment
with scissors but often
struggle to cut straight lines
and may need adult
supervision and support.
Children may begin to make
marks on paper but often use
random scribbles rather than
purposeful shapes or letters.

Children continue to engage
in activities that build hand
strength, showing increased
endurance and control, which
supports fine motor tasks.
Children use scissors with
improved control and
accuracy, able to cut along
straight lines and start cutting
lout simple shapes
independently.

Children begin to form
recognizable shapes, letters,
and simple words,

[demonstrating increased

Children explore a variety of
materials, such as sand,
lwater, and clay, to enhance
sensory experiences and fine
motor development.

Children participate in group
activities that promote fine
motor skills, such as passing
objects or stacking blocks,
but may require reminders to
focus.

Children may experiment
with simple fasteners (e.g.,
buttons, zippers) but often
need assistance to complete
tasks.

Children actively explore a
range of materials and tools
in creative ways, enhancing
their fine motor skills through
lvaried experiences.
Children participate actively
in group activities that
promote fine motor skills,
demonstrating focus and
cooperation with peers.
Children independently use
fasteners, such as buttons

and zippers, showing

Children may complete
simple fine motor tasks, such
as stacking blocks or fitting
shapes into a sorter, but may
still need encouragement.
Children begin to use
markers and crayons with
more control but may still
struggle with consistent
pressure and control when
drawing.

Children may engage in role-
play scenarios that promote
fine motor skills, such as
playing with kitchen sets, but
may still require guidance.

Develop pencil grip and letter
formation consistently.

Use one hand consistently
for fine motor tasks.

Cut closely along a straight
line with scissors.

Start to cut along a curved
line, like a circle. Children
consistently complete fine
motor tasks with confidence,
such as building complex
structures with blocks or

completing intricate puzzles.

Children may experiment
with various tools and
materials but may still require
supervision to ensure safety
and effectiveness.

Children engage in
independent play that
includes fine motor tasks,
such as building with blocks,
but may still need occasional
prompts to focus.

Children show interest in
writing but may still produce
random marks rather than
letters or shapes.

Children confidently
lexperiment with tools and
materials, using them
effectively to create and
solve problems
independently.

Children engage in
independent play that
incorporates fine motor tasks,
[demonstrating sustained
focus and creativity in their
activities.

Children write simple

sentences and stories, using
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Children show increased
independence in self-feeding,
using utensils effectively with
minimal assistance.

tasks such as threading
beads or completing puzzles
with more confidence.

control and purpose in their
drawing and writing. Hold
small ltems and handle
buttons on clothing.

increased dexterity and
confidence in dressing
themselves.

Children demonstrate control
Wwhen using markers,
crayons, or pencils, creating
[detailed drawings and writing
their names legibly.

Children engage in role-play
scenarios that require fine
motor skills, such as cooking
lor crafting, showing creativity
and independence.

proper letter formation and
spacing.

Gross Motor Skills

Nursery Reception

Children begin to develop
basic movement skills, such
as walking, running, and
jumping. Movements may be
unsteady and require
practice.

Children explore climbing
equipment but may need
assistance and supervision,
often displaying hesitant
movements.

Children start to develop an
awareness of their bodies in
space, but their coordination
may still be developing.

Children demonstrate
improved coordination and
control in basic movements,
such as running and jumping,
with greater balance and
stability.

Children climb and navigate
playground equipment with
increased confidence and
independence, showing
improved balance skills.
Children have a better
understanding of their bodies
in space and can perform
movements with more
accuracy and control.

Children begin to explore a
range of movements,
including crawling, rolling,
and hopping, but may require
lencouragement and support.
Children may engage in
simple group games, but
often lack the coordination to
fully participate without
assistance.

Children may attempt to
throw and catch balls but
often struggle with accuracy
and timing.

Children explore a wider

range of movements,
including skipping, hopping,
and galloping, demonstrating
improved coordination.
Children actively participate
in group games and
activities, showing improved
coordination and
understanding of rules and
teamwork.

Children demonstrate
improved throwing and
catching skills, with better
aim and timing, successfully
participating in ball games.

Children can run and stop but
may lack control, sometimes
falling or stumbling.

Children begin to kick and
dribble balls but may need
assistance to develop
accuracy and control.
Children can imitate basic
movement patterns (e.g.,
jumping, hopping) but may
struggle to perform them
consistently.

Children run and stop with
igreater control,
idemonstrating improved
balance and coordination in
their movements.

Children kick and dribble
balls with increased accuracy
and control, participating in
Isoccer or basketball activities
with confidence.

Children consistently imitate
land perform a variety of
movement patterns,
idemonstrating enhanced
motor planning and
coordination.

Children may attempt to
navigate simple obstacle
courses but may require
guidance and support to
complete tasks.

Children begin to practice
jumping and landing but may
not yet demonstrate control
in their movements.

Children may engage in
rhythm activities or dance but
may lack coordination in their
movements.

Children navigate obstacle
courses with confidence,
showing improved problem-
solving skills and motor
planning.

Children jump and land with
control, demonstrating good
technique and balance during
activities.

Children participate in rhythm
land dance activities, showing
improved coordination and
the ability to follow along with
movements.

Children may show interest in
sports activities but often
require guidance and support
to engage fully.

Children may attempt to
balance on one foot but may
struggle with stability and
control.

Children can engage in group
challenges but may need
lencouragement to take on
leadership roles.

Children actively participate
in sports activities and
lgames, demonstrating
teamwork and applying skills
learned throughout the year.
Children can balance on one
foot for several seconds,
showing improved core
strength and stability.
Children confidently engage
in group challenges, often
taking on leadership roles
and encouraging their
peers.

Children enjoy exploring
physical play but may still
need supervision and
lencouragement to try new
activities

Children demonstrate basic
coordination in physical
activities but may still
struggle with complex
movements.

Children can follow simple
directions in movement
games but may need
reminders to focus.

Children independently
lexplore a variety of physical
play activities, showing
confidence in trying new
challenges.

Children demonstrate
ladvanced coordination in
physical activities,
successfully performing
complex movements with
ease.

Children follow multi-step
directions in movement
lgames, showing excellent
listening skills and the ability
to engage in group activities.

12
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Literacy

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from
birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later,
involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition
(articulating ideas and structuring them in speech, before writing.

Comprehension

Nursery Reception

Children being to understand [Children start to identify main
that print has meaning. characters in stories, using
Children begin to listen to short|basic deception.
stories. Children may recognise the
Children may respond to beginning, middle, and end of a
simple questions about stories [story as well as name the

ith one-word answers or features of books: cover,
gestures. Children attempt to  [pages, title, author.
retell familiar stories, often Children may engage in simple
relying on pictures and cues  [storytelling activities.
rather than recalling details.
Children start to learn new
lvocab from books.

Children identify main
characters and begin to
describe their traits and
Children listen attentively to motivations.

short stories and demonstrate |Children can identify the

an understanding of basic plot |beginning, middle, and end of a
and characters. story independently, as well as
Children respond to questions [anticipate key events in a
about stories with complete story.

sentences, showing improved [Children start to use T4W
comprehension and articulationjtechniques, such as

of thoughts. sequencing events and using
Children begin to retell familiar [story maps to outline their
stories in sequence, using ideas for writing.

some details and vocabulary
from the text.

Children answer simple
comprehension questions
about stories, often relying on
memory rather than
understanding.
Children participate in group
discussions to articulate their
thoughts and ideas.
Children may begin to engage
ith T4W activities- shared
writing/ drawing based on their
understanding of stories.

Children engage with and talk
labout non-fiction books.
Children use a range of
ocabulary from books in
different contexts.
Children answer questions with
lgreater detail, showing
understanding of the story and
its themes.
Children actively participate in
lgroup discussions, sharing
their thoughts and ideas clearly
land confidently.
Children effectively use T4W
techniques to develop their

Children to know some
different purposes of print —
e.g. leaflets, posters, recipes,
books, stories, lists, labels,
instructions.

Children may make simple
predictions about what might
happen next in a story.
Children begin to express
opinions about characters or
events.

Children participate in T4W
activities with support, such as
sequencing pictures and use
understanding of stories to help
them.

Children listen to longer
stories.

Children make predictions
about story outcomes and
provide reasoning.

Children express opinions
about characters or events with
justification, using evidence
from the text to support their
views.

Children to use a range of non-[Children to talk about stories
fiction books / websites to find [that are read to them - where is
out facts. he story set? What do you
Children may begin to make hink it would be like to go
connections between stories  fthere? How do you know?
and their own experiences. Children may attempt to
Children use basic vocabulary [summarise stories- recall key
hen discussing stories, often |details and events.
repeating phrases heard during|Children engage in imaginative
storytelling. play that reflects their
understanding of stories but
Children engage in may rely on familiar narratives.
conversation about poems and
rhymes.
Children recall some verses
from newer poems and songs.
Children make meaningful
connections between stories
and their own experiences.
Children use new vocabulary
learned from stories in their
discussions and writing.

Use new vocabulary in
iscussions about books and
exts.
Children can summarise
tories clearly, recalling key
details and events
independently.
Children engage in imaginative
play that incorporates elements
from stories they've heard,
ldemonstrating creativity and
understanding.

13
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lown stories, including
character development and
plot progression.

Children engage in T4W
activities independently,
creating their own narratives
with clear beginnings, middles,
and ends.

Word Reading

Nursery Reception

Children begin to hear and
identify various sounds in their
lenvironment, such as animal
noises (e.g., dogs barking, cats
meowing), nature sounds (e.g.,
ind rustling leaves), or
household sounds (e.g., a
doorbell ringing).
Children engage in activities
here they match sounds to
instruments (e.g., drums,
tambourines) and other sound
makers (e.g., shakers, bells),
developing auditory
discrimination skills.

Children begin to learn and
recognise individual letter
sounds using the Read Write
Inc. program.

Children learn to recognise and
read their own name.

Children identify familiar logos
and signs in their environment
(e.g., McDonald's, stop signs),
connecting literacy with real-life
contexts.

Children start to recognise and
produce rhymes through songs
and rhyming games,
[demonstrating an
understanding of phonemic
patterns in spoken language.
For example, they may identify
that "cat" and "hat" rhyme.
Engaging with rhyming books
land songs helps children
develop an ear for rhythm and
rhyme.

Children being to count and
clap syllables.

Children progress to
recognising all Set 1 sounds
and start to understand
digraphs (e.g., 'sh’, 'ch’).
Children practice blending
sounds together to form words.
Children begin to recognise
and produce alliteration.

Children practice clapping out
syllables in their names or
familiar words (e.g., "Banana"
has three claps: Ba-na-na).
Children identify the initial
lsound of individual words and
lobjects.

Children apply their knowledge
lof sounds to read simple
words.

Children progress to reading
Red Storybooks, which are
[designed to include simple
lvocabulary and familiar
lsounds.

Children learn to recognise
both their first and last names,
promoting a sense of
lownership and literacy.

Children engage in games that
lcombine sound discrimination
and rhyming, such as
identifying rhyming pairs from a
Iselection of words or sounds
they hear.

Children being to recognise
lown first name.

Children progress to reading
Red Storybooks.

Children begin to recognise a
Ismall number of common
lexception words that do not
follow standard phonetic rules
(e.g., 'the', 'said'), enhancing
their reading fluency.

Children gain confidence in
reading aloud and discussing
their understanding of the text,
ldemonstrating comprehension
Iskills and the ability to
articulate their thoughts.

Children can participate in
more complex sound matching
activities, such as identifying
sounds in a story or matching
lenvironmental sounds to
images. They may start to
create their own rhymes and
share them with peers.
Children begin to count and
clap syllables in longer
Isentences or phrases.
Children being to hear
alliteration.

Children recognise familiar
logos / signs.

Children practice re-reading
familiar texts, which helps to
build fluency and confidence in
their reading abilities.

Children progress to reading
Green Storybooks, which
feature more complex
lvocabulary and sentence
structures.

Children demonstrate the
ability to independently identify
land discriminate between
lvarious sounds in stories,
songs, and environmental
contexts.

Children create their own
simple rhymes and engage in
activities that involve syllable
clapping in group settings.
Children recognise first and
last name.

ISome children may start set 1
a- Read Write Inc programme.

Children read Green or Purple
IStorybooks.

Children engage in
independent reading.

Children discuss their
understanding of different
texts.

Re-read a simple book to
[demonstrate some fluency.
Read a simple book aloud and
talk about what they have read.

Writing

Nursery Reception

Children to start to put
sentences together orally.
Children begin to engage in
mark-making with various tools
like crayons, markers, and
pencils. Their marks are
primarily scribbles, which
reflect their exploration of
writing instruments.

Children learn how to grip the
tools.

Children start to form
recognisable lower-case and
some upper-case letters
following RWI letter formation
guidance.

Children begin to write simple

lwords.

Children experiment with
different writing tools, such as
crayons, markers, and pencils
learning how to apply pressure
and start to control the tools to
form shapes.

Children orally tell sentences
about marks/drawing.

Children begin to write labels
and / or captions by “sounding
out” (“Fred Talking”) and
lwriting the letters for the
sounds they can hear.

letter formation, beginning to

and accuracy.

Children make pre—writing
patterns with more control
focusing on their dominant
hand.

Children may start to

understand the concept of

spacing between words/

marks.

Children create simple stories

using pictures, relying on adult

Isupport to articulate their ideas
erbally.

Children begin to write short

Children demonstrate improved|phrases, verbally rehearsing

them first.

lwrite letters with greater control[Children can write familiar

words independently, including

Children begin to form
recognisable letters - first letter
lof name following RWI letter
formation guidance.

Children may attempt to label
their drawings.

Children participate in shared
writing experiences, where
adults model writing in front of
them.

Children begin to understand
basic narrative structure,
recognising the concepts of
beginning, middle, and end in
Istories.

Children can write labels and
captions for their drawings.
[This marks a transition from

Children may write simple
notes or messages
understanding their writing has
meaning.

Children write letters from their
name.

Children show curiosity about
different writing styles.
Children use pictures/ drawings
to tell stories, with emerging
labels

Children to begin to re-read
what is written.

Children spell more common
lexception words (red words).
Children write simple notes or
messages independently, using

lappropriate vocabulary and

Children to write own name
with some letter accuracy.
Children to begin to use letter
correspondences in play e.g. m
for Mummy.

Children use writing as part of
play scenarios, such as making
signs or lists.

Children to re-read what is
written.

Children to use full stops and
capital letters with increasing
laccuracy.

Children to spell a range of
lcommon exception words.
Children demonstrate
consistent use of spacing
between words.
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Children begin to understand
that writing serves a purpose,
such as labelling pictures,

riting messages, or telling
stories.
Children to recognise and write
first name interpedently.
Children to begin to write labels
and / or captions using initial
sounds then final sounds.

Children start to write simple
sentences, often using a
combination of sight words and
phonetic spelling.

Children begin to use T4W
techniques, such as story
mapping, to plan their writing
and organise their ideas.

their full name and some cvc
words.

Children demonstrate some
use of spacing between words,
improving the readability of
their writing. They begin to
understand that spaces help
Iseparate thoughts and ideas.
Children effectively use T4W
techniques to plan and write
their stories, including clear
beginnings, middles, and ends.

simple words to more
meaningful written
lexpressions.

Children to write short
sentences with a capital letter
and full stop.

Children engage in
independent writing practice,
applying T4W techniques to
organise their thoughts and
ideas clearly. They may write
short stories or descriptions
based.

Children create stories with a
clear beginning, middle, and
lend, showcasing their

understanding of narrative
structure. They learn to include
details that enhance their
storytelling and engage their
audience.

sentence structure. Children
explore different writing styles
(e.g., stories, lists, letters) and
begin to apply them in their
lown writing.

Children effectively integrate
pictures and words in their
storytelling, using illustrations
to enhance their narratives.
[They understand how visuals
can complement written text.

“eongses®
Children engage in
independent creative writing,
lgenerating their own stories
land ideas with confidence.
Children demonstrate variety in
their writing attempts,
lexperimenting with different
lgenres and formats (e.g.,
poems, stories, reports). They
begin to understand the
purpose of different writing
styles.
Children use writing
purposefully in play scenarios,
creating signs, lists, and stories
that reflect their understanding
of writing's communicative
function. They apply their skills
in real-world contexts,
lenhancing their engagement in

writing.

Mathematics

Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the
numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small
pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich
lopportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look
for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes.

Number and
Numerical Patterns

Nursery Reception

Children will start to recognise
numbers 1- 5, and enjoy
counting everyday objects such
as toys and snacks

Children will start to use a
visual timetable and calendar.
Children will begin to talk about
days of the week, months and
seasons.

Children will begin to
understand one-to-one
correspondence when counting
objects.

Children start to compare
quantities using words like
more and less.

Children will join in with
number songs and rhymes.
Children will begin to sort
objects by colour and size.

Children will start to recognise
land name common 2D shapes
including circle, square,
triangle, and rectangle.
Children will start to explore
and create simple repeating
patterns such as AB and AAB .
Children will start to identify
shapes found in the classroom
land outdoor environment.
Children will start to use marks
to represent numbers and
shapes.

Children will start to compare
objects by size and capacity.
Children will recognise
numerals to 5.

Children start to count objects up to
10.

Children start to recognise and
name numbers 6 to 10.

Children begin to understand ‘how
many’ in small groups.

Children start to use ordinal
Inumbers like 1st, 2nd, and 3rd in
Isimple contexts.

Children start to match and order
numbers up to 10.

Children take part in simple board
lgames involving positions in a
sequence.

Children explore 2D / 3D shape
using everyday language — sides,
lcorners, straight, slat, round.
Children start to explore problem
lsolving- spotting errors.

Children to start to learn number
bonds to 10.

Children use objects to
lcombine small groups (adding)
and take away objects
(subtracting) within 5.
Children being to explore
subtraction.

Children use words like more,
less, add, and take away
during activities- use objects
and fingers.

Children start to solve simple
story problems involving
adding and taking away.
Children sing number songs
focused on addition and
subtraction.

Children use mathematical
names for shapes — circle,
rectangle, triangle, cuboid.

Children describe objects using
size words such as big, small,
tall, and short.

Children understand and use
positional language like under,
on top, behind, and next to.
Children can recognise daily
routines and talk about simple
time concepts such as
morning, afternoon, and night.
Children can confidently order
objects by size.

Children can talk about and
sequence daily events.
Children explore the use of
clocks or timers to develop
early awareness of time.
Children start to compare
objects by length and weight.

Children confidently count to
10 and beyond where
appropriate.

Children measure length,
weight, or capacity using
leveryday objects as tools.
Children can compare
lquantities and sizes using
appropriate vocabulary.
Children measure using blocks,
hands, or string.

Children compare weights
using balance scales or by
holding objects.

Children explore capacity
through water play activities.
Start to recite numbers beyond
10.
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Children will recognise
numbers 1 to 10 in objects,
pictures, and numerals.
Children will count up to 10 by
touching one object at a time.
Children start to compare two
sets up to 10, saying which has
more or fewer.

Children start to understand
numbers show ‘how many’ are
in a set.

Children begin to write
numbers 1 to 10 with correct
formation.

Children use ordinal numbers
(1st, 2nd, 3rd) in everyday
contexts.

Children order objects, sets,
and 2D shapes.

Children begin to estimate
quantities and check by
counting.

Children subitise (instantly
recognise) quantities within 3.
Children focus on counting
skills and explore numbers as
made of 1s.

Children understand the
composition of 3 and 4.
Children can compare sets
“just by looking.”

Children use comparison
language like ‘more than’ and

‘fewer than.’

Children form numbers 10 to [Children being to subtract objects

20 with correct grip and ithin 10 and count how many
remain.

direction.

K Children start to recognise odd and
Children count beyond 10, up ven numbers up to 10 by grouping
to 20. r counting.

Children use objects or fingers [Children can sequence daily
to add two groups within 10.
Children expl[lore the concept
of ‘whole’ and ‘part’ and gain
an understanding that numbers
can be split into parts (part- using vocabulary: full, empty, half
whole). ull.

(Children start to recall number [Children subitise quantities within 5,
bonds to 5. ‘ocusing on dice patterns.
Children escribe and sort 2D  [Children can match numerals to
shapes by properties. uantities within 5. ) )
Children escribe position ?)Z'L'g‘:n g‘;"ﬁgﬁ;ﬁ“”ﬁgtﬂg”s
accurately. 9 v

: . 'staircase’ pattern.
Children focus on counting Children start to understand each
skills and the ‘five-ness’ humber is one more than the
concept using one hand and  Jprevious.
dice patterns. (Children focus on numbers 5, 6,
Children compare sets by nd7as'5andabit’
matching and use language: ICh"dfen éomparisetsf usmgh
more than, fewer than, equal. :qnf;atge. more than, fewer than,
(Children focus on composition Children make unequal sets equal
of 3, 4, and 5. by adding or removing items.
Children practise counting
objects and matching numerals
to quantities within 10.

Children can compare mass using
ocabulary: heavier than, lighter
han.

Children can compare capacity

vents, days, months, and seasons.

Children use shapes through
choosing appropriate shapes to|
make a new shape e.g. to
make an arch or a bigger
triangle..

Children can sort 3D shapes
into groups.

Children combine and separate
shapes to create new ones
(spatial awareness).

Children recognise and
describe AAB patterns; discuss
differences in patterns.
Children use language to
compare length and height:
long/longer, short/shorter,
tall/taller.

Children explore time
concepts: what can be done in
30 seconds or 1 minute.
Children focus on the
'staircase’ pattern and ordering
numbers up to 8.

Children use language of
lcomparison: less than, more
than, equal to.

Children focus on number 7
and doubles as two equal
parts.

Children sort numbers by
attributes like odd and even.

Children start to explore money|Children can count, represent,
through coins and notes. rder, and explore numbers up
Children start to recognise 0 20.

alue of coins: 1p, 2p, 5p, 10p. [Children understand one more
Children resight numbers up to jand one fewer within 20.
10. Children recognise and create
patterns, including ABBC
patterns.
Children compare
measurements (e.g., how
many green blocks equal two
ellow blocks).
Children develop positional
language using simple maps;
escribe sequences like “first”

Children count and share
lobjects in equal groups;
understand grouping in fives
and tens and its link to sharing.
Children can count, recognise,
lorder, and explore numbers up
to 15.

Children start to explore
doubling and halving and their
relationship.

Children can resight even and
lodd numbers.

Children count larger sets and
estimate unseen quantities.
Children can subitise up to 6,
including structured
arrangements.

Children understand number
composition: ‘5 and a bit'and |composition of numbers up to
composition of 10. 10.

Children can compare numbers|Children compare numbers
linked to ordinality. nd explore number patterns
Children play track games to  [through counting activities.
reinforce counting and number
concepts.

Children create maps for
amiliar stories to build spatial
wareness.

Children subitise up to 5 and
use a rekenrek to support
number sense.

Children call number bonds to
automatically.

Children understand
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Past and Present,
People, Culture and
Communities and
The Natural World

Nursery Reception

Children show curiosity as they
begin to explore their immediate
surroundings, engaging in free
play to discover objects and
natural elements.

Children engage in sensory
activities, such as playing with
sand, water, and various

an understanding of their lenvironment.

lenvironment through touch and  [Children begin to recognise
patterns in nature, such as the
changing colours of leaves or the community-based activities or

sight.

Children start to recognise
amiliar objects and people, such [growth of plants.
las family members, toys, and
pets. They may express
preferences for certain items,

Children communicate likes and |surroundings.
dislikes regarding activities and

Children participate in structured [Children actively explore natural
activities, such as nature walks
or outdoor play, where they
observe and discuss the
lenvironment around them.
Children start to articulate their
observations using simple
language, describing colours,
extures, helping them to developshapes, and sounds in their

Children may discuss changes
they observe (e.g., weather
changes), demonstrating
indicating early personal identity. |curiosity about their

Nursery Curriculum Map

hildren begin to explore Children articulate their

elements like plants, insects, and [different cultures through stories, [understanding of natural

eather. They may collect leaves|celebrations, and activities, elements, discussing the

or observe insects and discuss |developing an appreciation for  fimportance of plants, animals,

heir findings with peers. diversity and inclusion. and ecosystems.

Children begin to identify familiar [Children may engage in activities [Children may express concerns

places in their community (e.g., [related to various cultural about environmental issues, such

chools, parks) and express estivals, allowing them to as littering or pollution,

interest in various roles people  [express curiosity about traditions [demonstrating a developing

play (e.g., teachers, and practices different from their fawareness of conservation.
hopkeepers). own. Children demonstrate problem-

Children may participate in hildren may start to explore olving skills when faced with

echnology through simple hallenges during play, using

educational apps or games, ritical thinking to come up with

learning how technology can olutions.

support their learning. Children can articulate their
hildren begin to recognise basic|thought processes when

devices such as tablets or navigating challenges, reflecting
omputers but may still require  [their growing cognitive skills.

events, fostering a sense of
belonging and understanding of
heir social environment.
Children engage in simple
cientific inquiry by asking
questions about their

hildren engage in purposeful
play that incorporates their
understanding of the world, such
as building structures with natural
materials or role-playing
ommunity helpers.

hildren ask thoughtful questions
about their observations and
experiences, seeking to
understand more about their
environment.

hildren can recognise and
describe environmental changes,
such as seasonal shifts, using
appropriate vocabulary to explain
heir observations.

hildren may participate in
projects promoting environmental
awareness, reflecting their
understanding of sustainability
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objects, further developing their
sense of self.

Children begin to learn about
daily routines (e.g., snack time,
playtime), which helps them
understand the sequence of their
day.

Children explore spatial
relationships through movement,
learning concepts like "in," "out,"
"'up," and "down" as they
navigate their environment.
Children help take care of their
environment and start to develop
a sense of belonging with the
class and school.

Children actively explore their
classroom and outdoor areas,
showing curiosity about the world
laround them through play and
observation.

Children engage in sensory
activities, such as exploring
leaves, rocks, and water, which
helps them develop an
understanding of different
materials.

Children identify familiar objects
and people in their environment,
such as family members, pets,
and everyday items they
encounter.

Children express preferences for
certain activities or places,
beginning to develop a sense of
personal identity.

Children learn about different
occupations and occupations of
family members.

Children develop an
understanding of roles within the
community. Discussions of own
birthday celebrations — other key
events they remember.

Children learn about daily
routines (e.g., morning circle,
snack time) and begin to
understand the sequence of their
day.

Children explore spatial
relationships through movement,
learning to navigate their

Children start to understand the
seasons, recognising
characteristics such as the
coldness of winter or the warmth
of summer.

Children begin to use words
associated with time, like
"morning,” "afternoon," and
"'night,” to describe parts of their
day.

Children recall important events
in their own lives — birthdays /
Christmas / bonfire night
celebrations etc.

Children participate in structured
lexploration activities, such as
nature walks, where they
observe and describe changes in
their environment.

Children begin to articulate their
observations, using simple
language to describe what they
see, hear, and feel.

Children recognise patterns in
nature and everyday life, such as
the changing seasons or the
lifecycle of plants and animals.
Children discuss changes they
lobserve, demonstrating curiosity
and critical thinking about their
lenvironment.

Children develop an
understanding of seasons,
identifying characteristics of each
season (e.g., winter is cold,
summer is warm).

Children begin to use time-
related vocabulary accurately,
incorporating concepts of past,
present, and future into their
discussions.

Children understand that some
places are special to members of
their community.

Children recognise that people
have different beliefs and
celebrate special times in
different ways.

bservations (e.g., "Why do
leaves fall from trees?").
Children participate in hands-on
ctivities, such as mixing colours
r exploring simple cause-and-
ffect experiments, beginning to
understand basic scientific
concepts such as light, exploring

orces.

Children engage in outdoor play,
xploring natural elements like
plants, insects, and weather.

hey may collect leaves or

bserve insects.

Children can express their ideas
nd observations about nature,
sking questions and discussing

indings with peers.

Children begin to recognise

amiliar places in their community

(e.g., schools, parks) and discuss|

he roles of various people (e.g.,

police officers, doctors).

Children recall experiences

involving people who have

helped them.

Children may participate in
ommunity-based projects,
ostering a sense of belonging
nd understanding of community
ynamics.

Children engage in simple
cientific inquiry by asking
uestions about the world around
hem (e.g., "Why do leaves
hange colour?").

Children participate in hands-on
xperiments, observing reactions
nd documenting their findings

through drawings or simple

charts.

Children take care for the natural ftexts and technology. Children
lenvironment, naming plants explore forces: boats on water /
rees, woodland animals and loating and sinking. Changing
birds. Explore textures in nature |matter — ice melting

etc leaves, bark, grass, sensory

plants, edible things in the forest. [ Children explore different

mirrors, reflections, shadows and [Children plant seeds and care for|cultures through stories, festivals,

rowing plants.

Children name animals big and
mall — focus on farm animals.
How do they help us? What do
e get from them? Show an

interest in occupations —

armer. Looking at growth of mong cultures.

baby animals into adults — Children begin to explore
naming baby animals. Research [technology through educational
animals using books / websites. [apps and tools that support their
Children understand the key learning.

eatures of the life cycle of a Children use a range of

plant and an animal. resources to gather information-
i.e: images, video clips, shared
exts and non-fiction texts.

nd activities, developing an
ppreciation for diversity.
Children may participate in
ctivities related to various
cultural celebrations, reflecting

Children explore different

nd activities, developing an
ppreciation for diversity.
Children may participate in

like tablets and computers,
beginning to understand their
unctions and how they can be
ctivities related to various used to gather information.
cultural celebrations, reflecting  [Children make links between
lon the differences and similarities|past and present methods such
lamong cultures. s cooking and farming.
Children begin to explore Children start to understand the
technology through educational [importance of recycling / taking
apps and tools that support their [care of our world and the impact
learning. lof rubbish on environment,
Children use a range of |showcasing the importance of
resources to gather information- [looking after our environment.
i.e.: images, video clips, shared
texts and non-fiction texts.
Children recognise basic devices
like tablets and computers,
beginning to understand their
functions and how they can be
used to gather information.

n the differences and similarities|Children engage in purposeful

cultures through stories, festivals,[Children recognise basic devices

nd responsible stewardship of

Children know that there are
ifferent countries in the world
nd talk about the differences
hey have experienced or seen in
photos.

Children continue developing
positive attitudes about the
ifferences between people.
Children learn about own
ommunity and explore local
rea.

play that incorporates their
understanding of the world,
making connections to real-life
xperiences.

hildren ask thoughtful questions
bout their observations, seeking
o understand more about their
nvironment.

hildren can recognise and
escribe environmental changes,
uch as the transition from winter
0 summer, using appropriate
ocabulary.

hildren may participate in
projects that promote
nvironmental awareness and
responsibility, showcasing their
understanding of the world.
hildren recognise some
imilarities and differences
between life in this country and
life in other countries using maps
land online resources like google
maps.

Children identify different types of
transport all over the world. They
can identify the difference
between transport in this country
land another country.
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environment using terms like "in,"
"out," "under," and "over."
Children talk about what makes
them unique.

Children use technology for a

purpose.

Expressive Arts and Design

IThe development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a
lwide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts.
[The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe. Give children an insight into new musical worlds. Invite
musicians in to play music to children and talk about it. Encourage children to listen attentively to music. Discuss changes and patterns as a piece of music develops.

Creating with
Materials and Being
Imaginative and
Expressive

Nursery Reception

Children begin to explore a
ariety of materials (e.g., paint,
crayons, clay) through free play,
experimenting with colours and

textures.

Children engage in sensory
activities, such as mixing colours
or playing with dough, fostering
creativity and tactile exploration.
Children express their feelings
and ideas through simple
drawings and paintings, often

Children begin to develop
techniques for using tools (e.g.,
brushes, scissors) with guidance,
improving their control and
coordination.

Children may experiment with
different methods of application,
such as finger painting or sponge
painting.

Children explore patterns and
textures in their artwork, using
stamps or natural materials (e.g.,
leaves) to create prints and

patterns.

Children demonstrate improved
control when using tools and
materials, such as cutting shapes
or using brushes more effectively.
Children explore layering
techniques in their artwork (e.g.,
ladding layers of colour or
texture).

Children engage in group art
projects, learning to share
materials and ideas, and
[developing social skills through

collaboration.

IChildren engage in more complex
imaginative play scenarios,
incorporating stories, characters,
land themes into their art and role-
play.

Children create props or backdrops
[for their imaginative play,
[demonstrating creativity and
resourcefulness- make imaginative
land complex ‘small worlds’ with
blocks and construction kits, such
las a city with different buildings and
la park.

Children demonstrate the ability
to make independent artistic
choices, selecting materials and
techniques that align with their
ision.
Children may create more
detailed and intentional pieces of
art, drawing objects by using
lines and enclosing spaces.
Children start to understand
basic artistic concepts, such as
symmetry, contrast, and balance,

reative projects, applying their
kills to create meaningful art
that reflects their interests and
lexperiences.
Children explore themes that
resonate with them personally,
such as family, nature, or
favourite stories.
Children learn to give and
receive feedback on their work,
discussing what they like about

|§hi|dren undertake independent
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using bold colours and basic
shapes.

Children may create
spontaneous art pieces without
ocusing on specific outcomes,
allowing for self-expression,
lexperiment with shapes and lines
lto represent objects and people.
Children engage in imaginative
play scenarios (e.g., role-playing
as families, animals, or
characters), using available
props and materials to enhance
their storytelling.

Children join in with songs and
rhymes, remember some key
words and melodies

Children take part in pretend play
- home area — grocers’ shop —
from within their own experience,
develop stories around small
lworld; dolls house play / cars /
road mats / buildings.

Children explore a wider range of
materials and tools, including
paint, clay, and digital media,
developing their artistic skills
further.

Children express their feelings
and ideas through more
structured art activities, such as
creating themed projects or
seasonal crafts.

Children engage in imaginative
play that incorporates elements
of storytelling, beginning to
create more complex narratives
through their art, using resources
available for props.

Children take part in call-and
response songs- echo phrases of|
songs you sing.

Children build models using
construction equipment.

Children exploring sounds and
how they can be changed,
tapping out of simple rhythms.

Children start to use their art to tell
simple stories, creating visual
narratives that reflect their
lexperiences and imagination.
Children create cards and
decorations for celebrations and
festivals

Children explore colour and colour
changing through mixing.

Children create closed shapes and
continuous lines and begin to use
shapes to represent objects and
patterns-Rangoli and Mehndi
patterns.

Children use materials freely to
develop their ideas about how to
use them and what to make
Children start to introduce narrative
to role play and small world play.

Children refine their techniques for
using tools to create more detailed
artwork, such as painting, drawing,
and crafting.

Children create artworks that
involve patterns and textures,
lexperimenting with different
techniques to achieve desired
effects.

Children use their art to tell more
complex stories, integrating
characters, settings, and events
into their creations.

Children explore and engage in
music making and dance,
performing solo or in groups.
Children create collaboratively,
sharing ideas, resources and skills.
Children use story maps, props,
puppets & story bags will
lencourage children to retell, invent
land adapt stories.

Children may work together to
create large-scale artworks or
installations, fostering a sense of
ommunity.

Children use art as a means of
xpressing emotions, discussing
how colours or shapes make
hem feel, and reflecting on their
mood through their creations.
Children join different materials
ogether to develop own idea
(construction, loose parts play,
junk modelling, natural
materials).

Children respond to what they
have heard, expressing their
houghts and feelings.

Children create props to support
role play.

Children remember and sing
ntire songs.

Children demonstrate improved
ontrol when using various tools
nd materials, showing greater
onfidence in their artistic
bilities.

Children explore mixed media in
heir artwork, combining different

materials (e.g., paper, fabric,

natural items) to create textured
nd layered pieces.

[Children begin to understand how
ifferent materials can enhance
heir artistic expression.

Children start to build with natural

materials- dens and shelters.

Children draw with increasing
omplexity and detail, such as

representing a face with a circle
nd including details.

Children sing the pitch of a tone
ung by another person (‘pitch

match’).

IChildren use drawing to represent

ideas like movement or loud

noises.

Children engage in imaginative play
hat is rich in detail and complexity,
using their artistic skills to create
props and settings.

IChildren explore mixed media in
heir artwork, combining various
materials to create unique and
extured pieces.

rt projects, learning to negotiate,jown, increasingly matching the
hare ideas, and work together tolpitch and following the melody.

reate shared pieces of art.
Children use art to express a
range of emotions and
xperiences, discussing their
eelings and thoughts as they
reate.

Children return to and build on
heir previous learning, refining
ideas and developing their ability
o represent them

Children understand shading by
dding black or white, colour
mixing

Children take on different roles
hrough roleplay doctor / police
fficer etc.

Children safely use and explore a|
ariety of materials, tools and
echniques, experimenting with
olour, design, texture, form and
unction.

Children replicate dances such
s pop songs and dances from
round the world.

Children listen attentively, move to
nd talk about music, expressing
their feelings and responses.
Children select tools and
techniques they need to assemble
materials that they are using e.g.,
lcreating animal masks.
Children use different techniques
for joining materials, such as how to
use adhesive tape and different
lsorts of glue.

and may apply these concepts in
their artwork.
Children express pride in their
ork, presenting their creations
lto peers and discussing their
artistic process and inspiration.
Children show different emotions
in their drawings and paintings,
like happiness, sadness, fear
etc.
Children sing the melodic shape
(moving melody, such as up and
[down, down and up) of familiar
lsongs.
Children play instruments with
increasing control to express
their feelings and ideas.

Children demonstrate
independence in their artistic
Ichoices, showcasing their unique
tyles and preferences in their
ork.

Children apply basic artistic
oncepts such as symmetry,
contrast, and balance in their
creations, reflecting a deeper

Children engage in collaborative [Children sing in a group or on their [understanding of art.

Children present their artwork to
peers, discussing their inspiration
nd artistic process with
confidence.

Children explore different artist
nd recreate their work: still life
rawings, creating pictures with
ood.

Children watch and talk about
ance and performance art,
xpressing their feelings and
responses.

Children perform songs, rhymes,
poems and stories with others,
nd (when appropriate) try to
move in time with music.

heir art and what they might
hange.
Children demonstrate the ability
o reflect on their artistic journey
nd articulate their growth as
reators.
Children play instruments and
use them to represent sounds
uch as cars, trains, planes etc.
Children create their own songs
or improvise a song around one
they know.
Children create habitats for
lanimals they have learnt about
using a variety of materials.
Children learn dances and songs
from different countries and
cultures.

IChildren undertake independent
creative projects that reflect their
interests, applying their skills to
create meaningful art.

Children engage in constructive
feedback sessions with peers,
discussing the strengths and
lareas for improvement in their
work.

IChildren show the ability to
reflect on their artistic journey
land articulate what they have
learned throughout the year.
IChildren explore music from
laround the globe and compare it
to music they may hear on the
radio in the UK.
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Children keep a steady beat as
ell as making their own music.
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