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Park Hill Primary School 

 

This statement details our school’s use of pupil premium funding to help improve the attainment 

of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  231 

Proportion (%) of pupil premium eligible pupils 23.8% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2024-2025 

2025-2026 

2026-2027 

Date this statement was published December 2023 

Date on which it will be reviewed December 2024 

Statement authorised by Mrs C. Logan (HT) 

Pupil premium lead Mrs A. Boardman (DHT) 

Governor lead Esther Gladwish 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £97,680 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable)  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£97,680 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Park Hill Primary School, our vision is for us to provide an environment where all children 

develop their personal, social, emotional and academic potential, irrespective of their 

background. The focus of our pupil premium strategy is to support disadvantaged pupils to make 

good progress and attain well in all subject areas. We also intend to develop the progress for 

disadvantaged children who are already high attainers. Our school values stand for REACH – 

ambition for all children is at the centre of what we do. 

We have seen a large number of families who fall just above the threshold for pupil premium 

funding but who are experiencing financial hardship. Therefore, the activity we have outlined in 

this statement is also intended to support the needs of vulnerable pupils, regardless of whether 

they are disadvantaged or not, including children with a social worker and young carers. 

A priority of high-quality teaching is central to our plan, ensuring an effective teacher is in front 

of every class and that all staff are supported to keep improving. This is proven to have the 

greatest impact on closing the disadvantage attainment gap and at the same time will benefit the 

non-disadvantaged pupils in our school.  

Additionally, evidence consistently shows the positive impact that targeted academic support can 

have. Consideration of how teachers and support staff can provide targeted academic support 

also forms part of our strategy. 

Finally, wider strategies that combat the most significant non-academic challenges to success in 

school are key to our plan. At Park Hill Primary School, these non-academic challenges have 

become even more prominent for us and our plan reflects the community-specific needs that we 

have. 

Ultimately, our intention is that no child is left behind socially or academically: disadvantaged 

pupils’ progress and attainment will be sustained and improved. Our approach will be responsive 

to common challenges and individual needs and rooted in robust assessment and tracking.  

To ensure our approach is effective, we will: 

 Rigorously monitor and track the social and academic progress of disadvantaged pupils 

 Act early to intervene at the point that need is identified 

 Adopt a whole-school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve 

 Ensure disadvantaged pupils are supported and challenged in the work that they’re set 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils. 

Challenge 
number 

Detail of challenge  

1 Adverse childhood experiences have led to high levels of social, emotional and 
mental health needs, specifically leavers 2025 and 2026. 

 

Currently, 25% of children have SEND with SEMH as their primary or secondary 
need. A further 19% of children are supported through Early Help from school. 

2 The attendance of children in the pupil premium group is lower than the 
attendance of children who are not in receipt of pupil premium funding. 

3 Oral language and communication needs impact on children’s readiness to learn 
and access the curriculum. 

 

39% of children with SEND have speech, language and communication as their 
primary or secondary need (notably EYFS, Year 3 and Year 4).  

4 Closing the attainment gap in Writing. 

 

Internal and external assessments indicate that, although the attainment gap 
between children eligible for PP funding and those who are not has narrowed 
slightly, there is still a notable gap. The attainment gap is largest in Key Stage 
2. Subjects where the gap is largest are Writing and Maths. 

5 Closing the attainment gap in Maths. 

 

Internal and external assessments indicate that, although the attainment gap 
between children eligible for PP funding and those who are not has narrowed 
slightly, there is still a notable gap. The attainment gap is largest in Key Stage 
2. Subjects where the gap is largest are Writing and Maths. 

6 Closing the attainment gap in Phonics. 

 

Although the gap between children meeting the expected standard in Phonics 
in the PP group and non-PP group has narrowed since 2019 (and there was no 
gap in 2024), we continue to prioritise early reading through our pupil premium 
strategy. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1) Pupils access a range of high-quality 
interventions to support their social, 
emotional and mental health needs. 

Staff receive training in the delivery of 
specific intervention and approaches, for 
example, Emotion Coaching. This is 
consistently evidenced in learning walks. 

 

School environment is adapted to enable 
children to develop self-regulation 
strategies. 

 

Mentoring reviews and profiles show 
improvements in social needs, mental health 
and wellbeing. 

 

Children’s progress towards objectives on 
their learning plans / EHCPs improves, 
demonstrated on Provision Map. 

 

High standards of behaviour are sustained, 
demonstrated by: 

 Reduction in referrals to external 
services 

 Reduction in the number of serious 
or very serious behaviour incidents 

 Qualitative data from pupil voice, 
parent and carer surveys and 
learning walks 

 

High levels of wellbeing are sustained, 
demonstrated by: 

 Reduction in referrals to external 
services 

 Reduction in the number of serious 
or very serious behaviour incidents 

 Qualitative data from pupil voice, 
parent and carer surveys and 
learning walks 

 

Children eligible for PP make improved 
progress across the curriculum as a result of 
their additional needs being met, 
demonstrated by internal and external 
assessments. 
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2) The attendance of all pupils, particularly 
our disadvantaged pupils, improves and is 
sustained. 

Overall attendance rates for children eligible 
for PP funding is no less than 94% by 2024 
(national overall attendance for 22-23 was 
94.1%). 

 

Overall persistent absence rates for children 
eligible for PP funding are no greater than 
16% by 2025 (national overall persistent 
absence for 22-23 was 16.1%). 

3) Communication and language and literacy 
skills improve for children eligible for PP 
funding. 

Children are quickly identified for SLCN and 
recommended SALT strategies, 
interventions and support are implemented 
and reviewed. 

 

Children achieve the targets set by SALT. 

 

Assessments and observations indicate 
significantly improved oral language and 
vocabulary among disadvantaged pupils. 
This is evident when triangulated with: 

 Learning walks 

 Evidence scrutinies 

 Moderation 

 Professional discussion 

 

The number of disadvantaged pupils 
achieving a Good Level of Development at 
the end of Reception is sustained. 

4) Attainment in Writing improves for 
children eligible for PP funding.  

Key Stage 2 Writing outcomes show that 
children eligible for PP funding meeting the 
expected standard is in line with or above 
national (59% in 2024). 

5) Attainment in Maths improves for children 
eligible for PP funding. 

Key Stage 2 Maths outcomes show that 
children eligible for PP funding meeting the 
expected standard is in line with or above 
national (59% in 2024). 

6) Attainment in Phonics and Reading 
improves for children eligible for PP 
funding. 

Year 1 Phonics Screening Check outcomes 
show that children eligible for PP funding 
meeting the expected standard is in line with 
or above national (68% in 2024). 

 

Key Stage 2 Reading outcomes show that 
children eligible for PP funding meeting the 
expected standard is in line with or above 
national (63% in 2024). 

7) Our curriculum and personal development 
offer motivates children from all 
backgrounds, raising aspirations and 
improving attitudes towards learning. 

School-based tracking shows that there is 
increased uptake of after-school clubs, trips 
and residential visits for children eligible for 
PP funding. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £45,824 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improving the quality of 
social and emotional 
(SEL) learning and 
embedding these 
approaches into all 
aspects of school life. 

 

e.g. Emotion Coaching 
training, Zones of 
Regulation training, CPI 
training, updating 
behaviour policy 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

EEF Social and Emotional Learning 

 Explicit teaching and modelling 
of skills 

 Reinforcement through whole-
school ethos and activities 

 

Improving Behaviours in Schools (EEF, 
2021) recommends tailored, targeted 
approaches to meet the needs of 
individuals. Staff should be trained in 
specific strategies. They also 
recommend a whole school approach is 
needed to ensure consistency and 
coherence and that this will positively 
impact on attainment outcomes.  

EEF Behaviour Interventions  

EEF Individualised Instruction  

EEF Metacognition and self-regulation 

1 

Enhancing our teaching 
of Writing and 
curriculum planning in 
line with DfE and EEF 
guidance, by funding 
CPD and release time. 

 

e.g. Talk 4 Writing  

EEF Improving Literacy in Key Stage 1 

 Strategies for planning and 
monitoring writing 

EEF Improving Literacy in Key Stage 2 

 Strategies for writing 
composition through modelling 
and supported practice 

4 

Enhancing our Maths 
teaching and curriculum 
planning in line with DfE 
and EEF guidance, by 
funding release time 

DfE and NCETM guidance 

EEF Mastery Learning 

EEF Improving Mathematics in Key 
Stages 2 and 3 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1017683/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
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and purchasing required 
resources. 

 

e.g. Mastering Number 

 Representations 

 Language structures 

 Making connections 

 Ready to Progress criteria 

Maintain our validated 
Systematic Synthetic 
Phonics programme to 
secure stronger phonics 
teaching for all pupils 
and providing CPD for 
staff. 

 

e.g. Read Write Inc 
Development Days, 
English Hub Literacy 
Specialist Days, 
ongoing coaching, 
school portal 

EEF Phonics 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading, 
particularly for disadvantaged pupils:  

 Explicit links between how 
sounds are written and the 
sounds children hear 

 Systematic and progressive 

 Teaching and materials matched 
to stages of development 

6 

Providing/funding 
release time for CPD 
for leaders, teachers 
and subject 
coordinators in 
foundation subjects to 
further widen 
opportunities, standards 
and experiences.  

EEF Effective Professional Development 

 High quality teaching improves 
pupil outcomes. Professional 
development is quality tool to 
develop teaching quality. 

 Effective CPD develops 
teaching techniques and 
embeds practice. 

 Effective CPD aligns with the 
needs of the school. 

Ofsted Curriculum Research Reviews 

 Conception of a quality 
curriculum 

 How people learn and cognitive 
science 

 The extent to which teaching 
supports the curriculum 

 Access to the curriculum 

7 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £16,700 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Employment of staff to 
support children eligible 
for PP funding in core 

EEF One to One Tuition 

EEF Small Group Tuition 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 

4, 5 and 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.gov.uk/government/collections/curriculum-research-reviews
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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subjects (small group 
and one-to-one) 

 

e.g. PPG support with 
cover teacher / HLTA 

method to support low attaining pupils 
or those falling behind, both one-to-one 
and in small groups. 

Additional phonics 
sessions or tutoring 
targeted at 
disadvantaged pupils 
who require further 
phonics support 

 

e.g. RWI Fast Track 
Tutoring 

EEF Phonics 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks. 

4 

Employment of and 
cover of staff to deliver 
oracy / oral language 
intervention 

 

e.g. Early Talk Boost, 
WellComm 

EEF Oral Language Interventions 

There is a strong evidence base that 
suggests oral language interventions 
are inexpensive to implement with high 
impacts: 

 Matching spoken language 
activities to learners’ current 
stage of development. 

 Adult modelling and extension of 
pupils’ oral language skills and 
development. 

 Intervention to support specific 
speaking and listening needs. 

3 

Enhanced Speech and 
Language service 
purchased for advice 
and intervention. 

EEF Improving Literacy in Key Stage 1 

EEF Improving Literacy in Key Stage 2 

 Developing pupils’ speaking and 

listening and wider understanding 

of language. 

EEF Oral Language Interventions 

 Matching spoken language 
activities to learners’ current 
stage of development. 

 Adult modelling and extension of 
pupils’ oral language skills and 
development. 

 Intervention to support specific 
speaking and listening needs. 

3 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £36,056 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Training staff and 
funding employment for 
one-to-one or small 
group interventions to 
support children’s 
social, emotional and 
mental health  

 

e.g. mentoring, SIPS 
Music, Rocksteady 
Music 

EEF Social and Emotional Learning 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

 Plan, support and monitor social 
and emotional learning 

1 and 2 

Funding employment of 
an Attendance Advisor 
to support school staff 
in addressing poor 
attendance 

 

e.g. DT Attendance 
Consultancy, Family 
Liaison Officer, Local 
Authority Attendance 
Forums  

DfE Working Together to Improve 
School Attendance 

 Facilitate support – remove 
barriers in school and help 
pupils and parents to access the 
support they need. 

 Formalise support 

 Enforce 

 Make sure all teaching and non-
teaching staff know the 
importance of good attendance. 

 Make sure attendance support is 
appropriately resourced. 

2 

Funding Breakfast Club 
and after-school club 
provision to support 
families experiencing 
financial difficulty. 

EEF Breakfast Clubs Boost Attainment 

Breakfast clubs that offer pupils in 
primary schools a free and nutritious 
meal before school can boost their 
reading, writing and maths results by 
the equivalent of two months’ progress 
over the course of a year. 

1, 2 and 7 

 

Total budgeted cost: £98,580 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

2023-2024 Data for Children Eligible for PP Funding 

In line with or above national     Just below national     Significantly below national  

 Good Level of Development – 67% (National 51.5%) 

 Year 1 Phonics Screening Check – 90% (National 68%) 

 Year 2 Phonics Screening Check (re-take) – 67% (National 49%) 

 KS2 Reading – 70% (National 63%) 

 KS2 Writing – 10% (National 59%) 

 KS2 Maths – 40% National 59%) 

 KS2 Grammar, Punctuation and Spelling – 50% (National 59%) 

We have analysed the performance of our school’s disadvantaged pupils during the previous 

academic year, drawing on national assessment data and our own internal summative and 

formative assessments. The data demonstrated that continued work is needed in Key Stage 2; 

however, the impact in Early Years and Key Stage 1 has been positive. 

To help us gauge the performance of our disadvantaged pupils we compared their results to 

those for disadvantaged and non-disadvantaged pupils at national and local level and to results 

achieved by our non-disadvantaged pupils (though we know that pupils included in the 

performance data will have experienced some disruption due to Covid-19 earlier in their 

schooling, which will have affected individual pupils and schools differently). We also used 

information from our behaviour and attendance tracking systems. The data demonstrates that 

attendance and behaviour are beginning to improve. 

Based on all the information above, the performance of our disadvantaged pupils did not meet 

expectations in Key Stage 2 but met expectations in Early Years and Key Stage 1. 

We are at present on course to achieve the outcomes we set out to achieve by 2026/27, as 

stated in the Intended Outcomes section above. Our evaluation of the approaches delivered last 

academic year indicates that work done for tutoring of early reading, improving attendance and 

supporting behaviour / social and emotional learning has been positive. 

We have reviewed our strategy plan and made changes to how we intend to use some of our 

budget this academic year. The Further Information section below provides more details about 

our planning, implementation, and evaluation processes. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 
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Further information (optional) 

Our pupil premium strategy will be supplemented by additional activity that is not being funded 

by pupil premium. This includes:  

 Revising the assessment of Writing and strengthening in-school, inter-school and 

external moderation. 

 Reviewing the Writing curriculum to secure stronger spoken language skills and embed 

basic spelling, punctuation and presentation. 

 Providing ongoing, “blocked” CPD for staff to support the teaching of Writing and Maths. 

 Embedding more effective practice around feedback.  

 Embedding more effective practice around retention and retrieval of knowledge and 

application of skills. 

 Offering a wider range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration, including at lunch times. 

Breakdown of Costs 

 Interventions / cover teacher x2 (EYFS + KS1 and KS2) – £45,824 

 Learning support (including RWI tutoring) - £11,700 

 HLTA 33% (Learning Mentor / Parent Liaison) – £21,364 

 £4,180 (attendance support worker) 

 £5,000 (enhanced SALT) 

 £7,112 (attendance administration and leadership) 

 £1,500 (music lessons) 

 £1,000 (breakfast and after-school clubs) 

 £900 (uniform and trips subsidies) 

 

 


